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humainologie.com
Through this curriculum package, students will
come to understand the impact of the labels
they ascribe to themselves and others. They will
consider how labels affect their relationships
with themselves and others and how to go about
navigating life with labels.
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SUPPORT OUR WORK
Share this toolkit with other teachers and
community group leaders / organizers
Provide your feedback on this toolkit to us at
hello@humainologie.com
Pitch a story to contribute to our blog at
humainologie.com/blog
Request a speaking engagement or workshop with
one of our educators
Make a donation to the Calgary Centre for Global
Community at CanadaHelps.com

F u tu re Toolkits
In 2019, Humainologie will be
launching more toolkits for use in
schools and community settings.
All future toolkits will be posted at
humainologie.com/resources

CONNECT WITH US
Instagram & Twitter: @Humainologie
Facebook: www.facebook.com/humainologie
humainologie.com
hello@humainologie.com

LABELS & STEREOTYPES
Key Concepts & Curricular Connections

E S S E N T I AL
QUESTION
How do labels affect
our relationships with
ourselves and others
and how do we
navigate life with
labels?

KE Y C O NC E PTS
Interpersonal Skills
Communication
Interactions and Relationships
Understanding, Expressing, and Responding to Feelings
Labels and Stereotypes
Self Labelling
Bias and Unconscious Bias
Health Literacy
Mental Health
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C U R R IC U LAR C ON NE C TI O NS - A L B E R TA
Grade 9 Health and Life Skills
https://education.alberta.ca/media/160196/health.pdf
Relationship Choices:
• Students will develop effective interpersonal skills that demonstrate
responsibility, respect and caring in order to establish and maintain healthy
interactions
CALM (Career and Life Management) 20
https://education.alberta.ca/media/160199/calm.pdf
General Outcome 1 - Personal Choices P10:
• Examine various attitudes, values, and behaviours for developing
meaningful interpersonal relationships
English Language Arts (Senior High)
https://education.alberta.ca/media/160418/ela-pos-10-12.pdf
General Outcome 2:
• Students will listen, speak, read, write, view and represent to comprehend
literature and other texts in oral, print, visual and multimedia forms, and
respond personally, critically and creatively

“ S o m e w o r d s r eally
s tu c k w t ih m e...”
CURRI CU LA R CON N ECT ION S - B R I TI S H C O L U M B I A
Grade 9 Physical and Health Education
https://curriculum.gov.bc.ca/curriculum/physical-health-education/9
Social and Community Health:
• Propose strategies for developing and maintaining healthy relationships
Mental Health:
• Explore and describe factors that shape personal identities, including social and cultural
factors
Grade 10 Physical and Health Education
https://curriculum.gov.bc.ca/curriculum/physical-health-education/10/
Social and Community Health:
•

Develop skills for maintaining healthy relationships and responding to interpersonal
conflict, including communication skills, negotiation strategies, and conflict resolution
techniques

Mental Health:
•

Explore and describe factors that shape personal identities, including social and cultural
factors

English Studies 12
https://curriculum.gov.bc.ca/sites/curriculum.gov.bc.ca/files/curriculum/english-languagearts/en_english-language-arts_12_english-studies_elab.pdf
Comprehend and connect (reading, listening, viewing):
•
•
•

Explore how language constructs personal and social identities
Construct meaningful personal connections between self, text, and world
Identify bias, contradictions, and distortions

Create and communicate (writing, speaking, representing):
•

Respectfully exchange ideas and viewpoints from diverse perspectives to build shared
understandings and extend thinking
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“When people impose or use l anguage
that makes us f eel uncomf or t ab l e or
however it makes us feel, wel l i t st r i p s
us of our power, doesn’t it? It m ak e s us
feel that we don’t have any age nc y t o
define ourselves as we woul d wi sh t o
define ou r se l v e s. ”
- Thomas Poul se n

LABELS & STEREOTYPES
Lesson 1
Objectives:

Resources/Materials:

In this lesson, students will:
• Develop an understanding of the terms label,
stereotypes, and self-labelling
• Watch a short film on labels and the impact that
they can have on people and relationships
• Brainstorm labels that they have experienced,
used, or heard
• Categorize labels as positive, negative, or both

•
•
•
•
•

Time: Approximately 40 – 60 minutes

•
•
•
•
•

Laptop and LCD Projector
Handout 1 - How Do We Label? (Images)
Audio File: Thoughts, Words and Beliefs (1:44)
Short Film: Labelled (7:05)
Handout 2 - Short Film: Labelled - Reflection
Questions
Teacher Notes - Short Film: Labelled
Handout 3 - A to Z Chart
Teacher Notes - Labels from the Short Film:
Labelled
Handout 4 - Venn Diagram: Labels - Positive,
Negative, or Both
Handout 5 - Lesson 1: Exit Slip

Procedure:
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1.

Introduce to students the essential question that will
be explored in this Toolkit. Labels & Stereotypes:
How do labels affect our relationships with ourselves
and others and how do we navigate life with labels?

2.

Have students look at two images: one of an apple
and one of a person. Use a “popcorn” strategy
and have students call out words that they would
use to label or describe the apple, and then repeat
the process with the image of the person. Refer to
Handout 1 - How Do We Label?

3.

Share a dictionary definition of “label” with students:
• Label - to put a word or name on something to
describe or identify it; the act of attaching a label
to an individual or thing, or putting someone or
something in a category.

4.

Ask students if it was easier to think of labels for the
apple or the person? Why? In what ways?

5.

Explain the difference between sterotyping and
labelling:
http://www.differencebetween.com/differencebetween-stereotyping-and-vs-labeling/

Procedure (con’t)
6.

Have students listen to the Audio File: Thoughts, Words and Beliefs (1:44). It talks about how,
over our lifetime, thoughts, words, and beliefs influence our understanding of one another and of
ourselves.

7.

Have students work with a partner to write down their own definition of the word “label”, and then
share them with the class.

8.

Have students watch the Short Film: Labelled (7:05).

9.

As students watch the film, have them reflect on the following questions and record some notes
on Handout 2 - Short Film: Labelled - Reflection Questions
• How is applying labels to people different than applying labels to things?
• How can labelling impact relationships and cause conflict?
• What is self-labelling?

10. In small groups, have students share, discuss and complete their answers to the three questions
in the Handout – Short Film: Labelled – Reflection Questions. Have one person in each group
record the responses and have a few groups share a brief summary of their answers with the
class. Refer to the Teacher Notes - Short Film: Labelled.
11. In Handout 3 - A to Z Chart, have students brainstorm as many labels as they can that they have
experienced, used, or heard, as well as ones that they saw in the film. Put the word in the box
with the first letter of the word. Refer to Teacher Notes - Labels from the Short Film: Labelled
for a list of labels from the short film.
12. Once they have thought of as many labels as they can, have students share their ideas with
another student and add to their lists.
13. Have students count the number of labels that they have come up with and share the number with
the class. Emphasize with students that applying labels to people is common practice (in the short
film there were 50+ labels) and have them consider whether or not this makes it right.
14. In partners or groups of three, have students try to categorize labels as positive, negative, or both
in Handout 4 - Venn Diagram: Labels - Positive, Negative, or Both. Instruct students to make
sure that they have examples of labels in each of the three categories.
15. Have students debrief the experience with the class. Was it easy or difficult to think of labels that
would fit in each category? Do you think that most labels could be perceived as “both” (positive or
negative) depending on the person and/or the context that the label is being used? Why or why
not?
• If it doesn’t come up in discussion, it would be good to prompt students to think about how
labels we would likely consider to be positive such as “beautiful”, “a fast runner”, “smart at
math”, etc. can actually be perceived as negative. This is because these types of labels
can lead an individual to use these to define their sense of success. An individual might
feel that their label is a huge part of their identity and that they will be seen as a failure or
disappointment to others and to themselves if they don’t live up to their label (e.g. they get
older and feel that they are less beautiful, they lose a race, they fail a math test).
16. Have students answer Handout 5: Lesson 1 - Exit Slip and hand in their responses.

LABELS & STEREOTYPES
Lesson 2
Objectives:

Resources/Materials:

In this lesson, students will:
• Participate in a labelling activity to experience
the impacts of the labels we place on others and
ourselves
• Listen to the audio stories of three individuals and
explore how they have been labelled by others,
how they have self-labelled, and the effects that
labelling has had on each of them

•

Time: Approximately 40 – 60 minutes

•
•
•
•
•
•
•

•
•
•
•

Computers/laptops/iPads for students to listen to
audio stories in small groups
Laptop and LCD Projector
Masking Tape
Sticky labels
Handout 1 - Labels
Handout 2 - Think, Pair, Share: Labelling Activity
Handout 3 - Portrait Anecdotes
Audio Stories:
• Audio Story: Kara (2:56) - Indian
• Audio Story: Ezra (4:10) - HESHE
• Audio Story: Kris (2:19) - Broken (Mental
Health)
Handout 4 - Jigsaw: Audio Stories
Teacher Notes - Jigsaw: Audio Stories
YouTube Video: I Am NOT Black, You Are NOT
White (Prince EA) (4:35)
https://www.youtube.com/watch?v=q0qD2K2RWkc
Handout 5 - Lesson 2: Exit Slip

Additional Resource:
YouTube Video: TV2 – All That We Share
(TV2Danmark) 3:00
https://www.youtube.com/watch?v=jD8tjhVO1Tc
• This is a video that shows that, despite labels
that categorize us and put us in boxes, we
actually have more in common than we think.
A similar concept has been used in the Dare to
Care program, which some students may have
participated in previously:
https://www.daretocare.ca
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Procedure:
1.

Have students participate in a labelling activity. Provide students with one label each to stick onto
either their forehead or back. These labels can be ones from the Short Film: Labelled (included in
Lesson 1, Teacher Notes - Labels from the Short Film: Labelled), student generated, teacher
generated, or any combination of these. The teacher may randomly select pre-written labels from
a container and place them on the students where the student cannot see their own label.

2.

Have students spend 5-10 minutes moving around the classroom and interacting with other
students. Students should be instructed to interact with other students based on the other
students’ labels.

3.

Use a “Think, Pair, Share” strategy to have students debrief the experience. Have students record
their responses to the question using Handout 2 -Think, Pair, Share: Labelling Activity. Have
them THINK individually about answers to the questions, PAIR with a partner to discuss the
questions, and then SHARE their ideas with the rest of the class:
• Were you able to determine your label based on how others were interacting with you?
• How did you feel during this experience?
• How did you feel interacting with others based on their labels?

4.

Use a “jigsaw” strategy to have small groups listen to the audio stories of Kara, Ezra, and Kris
and answer a set of questions as follows:
• How has the individual been labelled by others?
• How did and does the individual self-label?
• How has labelling affected the individual?
• How did the individual’s story make you think and/or feel?

5.

Divide the class into small groups; the number of groups will vary on the size of the class (e.g. two
or three groups or more might listen to the same audio story).

6.

Let students know that each small group will listen to one audio story and will answer the
questions based on the audio story that they have heard. Each group will become an “expert”
on their particular audio story and will share the story and their responses with groups that have
listened to the other audio stories.

7.

Have students listen to their assigned audio story, read Handout 3 - Portrait Anecdotes for the
individual whose story they are focusing on, and discuss and answer the questions on Handout 4
- Jigsaw: Audio Stories. Also, refer to Teacher Notes - Jigsaw: Audio Stories.
•
•
•

Audio Story: Kara (2:56) - Indian
Audio Story: Ezra (4:10) - HESHE
Audio Story: Kris (2:19) - Broken

8.

Let students know that they will share their audio story during the next lesson, as well as
determine which individual has been most affected by labelling.

9.

Have students watch the YouTube Video: I Am NOT Black, You Are NOT White (Prince EA) 4:35
https://www.youtube.com/watch?v=q0qD2K2RWkc
• This is a video that talks about how labels divide people and that labels aren’t who we are.

10. Have students answer Handout 5 - Lesson 2: Exit Slip questions and submit their responses.

LABELS & STEREOTYPES
Lesson 3

Objectives:

Resources/Materials:

In this lesson, students will:
• Develop an understanding of the term “bias”, by
trying to correctly match portraits of individuals
with written anecdotes describing each individual
• Explore self-labelling and labelling by others,
using a jigsaw approach to share audio story
summaries about individuals affected by labelling
• Critically examine the effects of labelling by using
criteria to determine which individual from the
audio stories has been most affected by labelling

•
•
•

Time: Approximately 40 – 60 minutes

•
•
•
•
•

Masking Tape
Handout 1 - Portraits (9)
Handout 2 - Portrait Anecdotes (9) (referred to in
Lesson 2)
Teacher Notes - Portrait and Portrait Anecdotes
Handout 3 - Jigsaw: Audio Stories (referred to in
Lesson 2)
Handout 4 - Critical Challenge: Audio Stories
Handout 5 - Critical Challenge: Class Summary
Handout 6 - Lesson 3: Exit Slip

Additional Resource:
#LikeAGirl (Always) (3:18)
https://www.youtube.com/watch?v=XjJQBjWYDTs
• A video that shows that saying that someone
“runs like a girl”, “throws like a girl” etc. can
negatively impact the self-confidence of girls.

Procedure:
1.

For the following instructions 1-5, refer to Handout 1 - Portraits (9) and Handout 2 - Portrait Anecdotes (9).
Have students try to correctly match portraits of individuals with written anecdotes describing each individual.
Have the portraits of the nine individuals displayed in the classroom.

2.

Have students work in small groups. Distribute 1-3 Portrait Anecdotes to each group depending on the size of
the class, the number of small groups, and the time available. Another alternative would be to have more than
one small group have some/all of the same anecdotes as another group.

3.

Have students read the portrait anecdote(s) in their small groups and try to determine which portrait(s) their
portrait anecdote(s) match(es) with.

4.

Have students tape each portrait anecdote by the picture they feel that it best matches.

5.

Once all portraits and portrait anecdotes have been matched, provide students with the correct answers.
This could be done verbally or also by moving the anecdotes to the correct portrait if any have been placed
incorrectly. Refer to Teacher Notes - Portrait and Portrait Anecdotes for the answer key.
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Procedure (con’t):
6.

Share the dictionary definition of “bias” with students.
• Bias - an inclination or prejudice for or against one person or group, especially in a way
considered to be unfair
https://en.oxforddictionaries.com/definition/bias

7.

Ask students if they feel that bias played a role in their matches and why or why not?

8.

Have students continue the jigsaw of the three audio stories from the last lesson by merging
their small groups to make a larger group that has all three audio stories represented.

9.

Have students from each small group present and share the story they have focused on in their
smaller groups to the larger group. They will do this by sharing their answers to the questions
from the last lesson (maximum 3 to 5 minutes of sharing per smaller group):
• How has the individual been labelled by others?
• How did and does the individual self-label?
• How has labelling affected the individual?
• How did the individual’s story make you think and/or feel?

10. Let students know that following this sharing they will be completing a Critical Challenge
utilizing specific criteria to gather evidence and determine which of the three individuals in the
audio stories has been MOST affected by labelling. This means that they will need to pay close
attention to the presentations and take careful notes to ensure that they have the information
that they need.
11. All students should complete Handout 3 - Jigsaw: Audio Stories during the presentations.
12. Have students return into their initial small groups in order to complete the Critical Challenge
using Handout 4 - Critical Challenge: Audio Stories.
13. Based on each criterion, students will identify evidence for the individual whose story they have
focused on, and then will rate the significance of the evidence based on the following scale:
4 (very significant) --- 3 (significant) --- 2 (somewhat significant) --- 1 (not significant)
14. Once ratings have been completed and supporting evidence recorded, they will be shared as a
class to determine: Who has labelling affected the MOST?
15. Have students record their rating for each criterion on Handout 5 - Critical Challenge:
Class Summary. Take an average for each criterion, and then add up the total rating for each
individual. Have a class discussion about the ratings and evidence:
• Does one individual stand out as being more impacted by labelling than others?
• Are there certain criteria that are more significant for one individual compared to another?
• How might bias have played a role in the ratings? Are we more open to certain types of
people than other?
• Can we fairly determine the question of who has most been affected by labelling using this
approach and with the information we have?
16. Have students answer Handout 6 - Lesson 3: Exit Slip questions and submit their responses.

LABELS & STEREOTYPES
Lesson 4

Objectives:

Additional Resource:

In this lesson, students will:
• Determine their position on the statement: “I could
live in a world with no labels”
• Listen to an audio story about Tarek and consider
how perspective (our lens), our experiences, and
world views play a role in labelling
• Develop an understanding of the term
“unconscious bias”
• Write a labelling precept that contains a
message that could influence the way that others
understand and think about labelling

YouTube Video: Fans of Love: Love Has No Labels
(Ad Council) (2:41)
https://www.youtube.com/watch?v=b-xScLIevw0
• A video that shows that “love is about who you
are and not what you are” using a Kiss Cam at
the 2017 Pro Bowl in Orlando, Florida.

Time: Approximately 40 – 60 minutes

Resources/Materials:
•

•
•

•

•
•
•
•

•

Computer and LCD projector for students to watch
the YouTube videos, to listen to the audio stories and
audio ile, and to watch animations
Masking Tape
YouTube Video: Love Has No Labels: Diversity
and Inclusion (Ad Council) (3:19)
https://www.youtube.com/watch?v=PnDgZuGIhHs
Three Part Audio Story with Animation: Tarek
• Part I: (1:43)
• Part II: (1:31)
• Part III: (1:30)
Audio File: The Power of Words (2:21)
Handout 1 - Go To Your Post - Labels
Teacher Notes - Go To Your Post
YouTube Video: Thank You, Mom | The Winter
Olympics 2018 | #LoveOverBias (P&G) (1:38)
https://www.youtube.com/watch?v=sUg6s-uIp1w
Handout 2 - Lesson 4: Exit Slip

hum a i n o l og i e.c o m

Procedure:
1.

Have students watch the YouTube Video: Love Has No Labels: Diversity and Inclusion (Ad
Council) (3:19) https://www.youtube.com/watch?v=PnDgZuGIhHs
• This video was filmed on Valentine’s Day at a live event in Santa Monica, California and
shows that the love between and among people has no gender, no disability, no age, no
race, and no religion. Love is love.

2.

Use a “human continuum” teaching strategy. Have students envision an imaginary line running
from one end of the classroom to the other. Have students form a continuum in the classroom
based on their positions on the statement: “I could live in a world with no labels”. One end of the
line represents the position “Strongly Agree”, the opposite end of the line represents the position
“Strongly Disagree” and the middle of the line represents “I Don’t Know”. Between the middle
and each end represents an increasing range of agreement or disagreement with the statement.

3.

Ask a few students to volunteer to share why they have chosen to stand where they are.

4.

Have students listen to the Three Part Audio Story with Animation: Tarek.
• Part I: (1:43)
• Part II: (1:31)
• Part III: (1:30)

5.

Use a “go to your post” teaching strategy. Use Handout 1 - Go To Your Post - Labels. Tarek
uses four labels to describe himself in his audio story: Syrian, Refugee, New Canadian, and
Canadian. Each location should be identified with one of these labels. Please refer to Teacher
Notes - Go To Your Post.

6.

Ask students to think about which label they feel most describes Tarek and why. Have them
write down one or two reasons to support their choice. Have students move to the area of the
room (the “post”) identified with the label they have selected and discuss their reasons for their
choice with one or two other students. Have students return to their seats.

7.

Ask students to now think about which label they feel that Tarek would choose that most
describes himself and why. Have them write down one or two reasons to support their choice.
Have students move to the area of the room identified with the label they have selected and
discuss their reasons for their choice with one or two other students.

8.

Debrief the experience with students. Start by gathering some basic feedback from the class
using a “Classroom Opinion Poll”, by having students raise their hands and then recording the
number of responses:
• Determine how many students picked each label for the first question
• Determine how many students picked each label for the second question
• Determine how many students picked the same label for both questions and how many
students changed their responses

9.

Have students take another look at the reasons that supported their choices. With a partner,
have students identify the criteria that influenced their decision. (e.g. Tarek’s age/timing in life,
amount of time, emotional impact, degree of life change, their life experiences, what they have
seen in the news, what they know about refugees and the Syrian refugee crisis, whether Tarek’s
label is a past/present/future label). Invite some students to share their criteria with the class.

Procedure (con’t):
10. Remind students of the definition of “bias”.
• Bias - an inclination or prejudice for or against one person or group, especially in a way considered to
be unfair
https://en.oxforddictionaries.com/definition/bias
11. Ask students to consider what they think is meant by the term “unconscious bias”.
• Unconscious Bias - Social stereotypes about certain groups of people that individuals form outside their
own conscious awareness. Everyone holds unconscious beliefs about various social and identity groups,
and these biases stem from one’s tendency to organize social worlds by categorizing.
https://diversity.ucsf.edu/resources/unconscious-bias
12. Ask students to consider: “What if we lived in a world without bias, unconscious bias, and labels?” while
they listen to an audio file and watch a YouTube video.
13. Have students listen to The Power of Words (2:21). It talks about how the words that people choose to
use to describe us can have a profound impact on how we see, think about, and feel about ourselves.
A word can’t accurately define us as we are constantly changing and evolving. We are dynamic.
14 Have students watch the YouTube Video: Thank You, Mom | The Winter Olympics 2018 | #LoveOverBias
(P&G) (1:38) https://www.youtube.com/watch?v=sUg6s-uIp1w
• This video shows that despite a world with difference and bias, a mother sees the endless potential in her
child/children. What if our lens was through a loving mother’s eyes?
15. Have students working independently or in pairs to write a labelling “precept”. Let them know that they
should take into consideration what has been most significant for them that they have learned about
labelling. Their precept should contain a message that could spark an awareness or change in how others
understand and think about labelling and/or the impact labelling can have on people.
• Precept - a command or principle intended especially as a general rule of action
https://www.merriam-webster.com/dictionary/precept
Some examples of precepts are:
• “Kind words do not cost much. Yet they accomplish much.” - Blaise Pascal
• “When given the choice between being right or being kind, choose kind.” - Dr. Wayne Dyer
• “It is better to know some of the questions than all of the answers.” - James Thurber
• “Your deeds are your monuments.” - Inscription on ancient Egyptian tomb
• “Have no friends not equal to yourself.” - Confucius
16. Have students write out their precepts (artistically if they would like and if time allows) and display them
around the classroom.
17. Have students take part in a “Gallery Walk” to read and reflect on the labelling precepts written by their
classmates.
18. Have students answer Handout 2 - Lesson 4: Exit Slip questions and submit their responses.
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“ T h e p r o blem with labels is that they lead to ster e ot y p e s
an d s t er eo t ypes lead to generalizations and general i z at i ons
lea d to assumptions and assumptions lea d b ac k t o
s t er eo t ypes. It’s a vicious cycle, and after you go ar ound
a n d a r o u n d a bunch of times you end up believing t hat al l
veg a n s o n ly eat cabbage and all gay people love musi c al s. ”
- Ellen De G e ne r e s

Resou r ce M ater i als
Ha ndo uts & Tea c he r No te s | L e s s o ns 1 - 4

LABELS & STEREOTYPES

LABELS & STEREOTYPES

LESSON 1

H an d o u t s & T e a c he r N o t e s

Lesson 1: Labels & Stereotypes
HANDOUT 1
How Do We Label?

Lesson 1: Labels & Stereotypes

HANDOUT 2
Short Film: Labelled – Reflection Questions
How is applying labels to people different than applying labels to things?

How can labelling impact relationships and cause conflict?

What is self-labelling?

Lesson 1: Labels & Stereotypes

TEACHER NOTES
Short Film: Labelled – Teacher Notes
How is applying labels to people different than applying labels to things?
• Labelling is a way to name and organize things and make sense of the world through language
and categorization. ‘Things’ are generally not conscious, sentient, nor dynamic; whereas people
are conscious, have emotions and feelings, and are constantly changing. Therefore, people can
become aware of their labels, may be emotionally and/or psychologically impacted by labels, and
are difficult to define truthfully by static labels, as human nature is complex and constantly in flux.
• Labelling people can lead to stereotypes – generalizations of a group of people (e.g. boys are
naughty; Asians are good at math).
• Stereotypes can lead to discrimination, hate, violence and hate crimes
Ø In 2015, police reported 1,362 criminal incidents in Canada that were motivated by hate of
which 48% were motivated by hatred of race or ethnicity, and 35% were motivated by hatred
of religion (Statistics Canada).
Ø In 2015, there were 5,850 incidents involving 7,173 victims in the United States. 59.2% were
race/ethnicity/ancestry related (Federal Bureau of Investigation).
• Labels and stereotypes, when applied to people, can have harmful consequences, affecting us
individually, in our relationships, communities, and society at large.
How can labelling impact relationships and cause conflict?
• In the film, labels created tension and negative emotions in all four relationships
• People can feel defined, judged and boxed in by labels
• Labels are often based on limited information and misconceptions
• In relationship, the way others see us and label us can impact the way we see ourselves and
label ourselves
• Sometimes the labels we place on others may be labels we hold ourselves but have not come to
terms with or accepted within ourselves
• When we place a label on another person, we may start to see all of that person’s behaviours
through the lens of that label
• The labels we apply to others in relationship can solidify a relationship dynamic that makes it
difficult to move past conflicts or relate to each other in different, new or healthier ways
• The friends and the father and daughter were able to reconcile by removing some harmful labels;
the friends removed their shirts as if to abandon the limitations and harm caused by all of their
labels
• The relationships of the couple and the coworkers ended
What is self-labelling?
• Self-labelling is placing a label on oneself – we can do it consciously or unconsciously
• In the film, self-labels were applied (e.g. Old Lady and Failure – coworkers; Nerd –
father/daughter; Useless, Not Enough, and Wounded – couple)
• Self-labelling can define a person’s sense of success or failure and can diminish or enhance their
self esteem
• Self-labelling can provide us with a sense of our own identity or make us feel like we know who
we are – but are these labels an accurate determinant of who we really are?
• Negative self-labels can cause us to feel like we cannot change or be different, that we are stuck
being a certain way forever
• Positive self-labels can lead to the obligation to maintain the positive label at all costs, in order to
prevent a sense of failing ourselves and/or others
• Self-labels are often connected to beliefs we have about ourselves and stories we tell ourselves
about our lives and who we are. These labels, beliefs and stories can cause us to respond to
certain situations in dysfunctional ways and may serve to limit our true potential.
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A to Z Chart
Labels
A

N

B

O

C

P

D

Q

E

R

F

S

G

T

H

U

I

V

J

W

K

X

L

Y

M

Z
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TEACHER NOTES

Labels from the Short Film: Labelled
Friendly
Talkative
Pretty
Black
Comfortable
Small
Smart
Optimistic
Practical
Capable
Skinny
Brown

Photographer
Irish
Young
Small
White
Outspoken
Perceptive
Quick Learner
Buff
Caring
Barbie
Laid Back

Hairy
Calm
Foreign
Colourful
High Strung
Introverted
Sedentary
Forceful
Forgetful
Not Organized
Bossy
Intense

Preppy
Naïve
Old
Perfectionist
Lazy
Weird
Too Serious
Too Sensitive
Useless
Cold Hearted
Old Lady
Not a Team Player

Restless
Shady
Nerd
Distracted
Judgemental
Failure
Bipolar
Angry
Unapologetic
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Venn Diagram: Labels – Positive, Negative, or Both

Negative
Labels

Both

Positive
Labels
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Lesson 1: Exit Slip

1. To what extent do you feel labels have affected you and your life positively?
(Circle your answer)
Very Much --- Somewhat --- Undecided --- Not Really --- Not At All
2. To what extent do you feel labels have affected you and your life negatively?
Circle your answer.
Very Much --- Somewhat --- Undecided --- Not Really --- Not At All
3. What is one label that others have applied to you?

4. What is one label that you have applied to another person?

5. What is one label that you have applied to yourself?

6. Do you like or dislike these labels? Why?
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Labels

FRIENDLY

SEDENTARY

TALKATIVE

FORCEFUL

PRETTY

FORGETFUL

BLACK

NOT ORGANIZED

COMFORTABLE

BOSSY

SMALL

INTENSE

SMART

PREPPY
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OPTIMISTIC

NAÏVE

PRACTICAL

OLD

CAPABLE

PERFECTIONIST

SKINNY

LAZY

BROWN

WEIRD

PHOTOGRAPHER

TOO SERIOUS

IRISH

USELESS

YOUNG

COLD HEARTED

SMALL

OLD LADY
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WHITE

NOT A TEAM
PLAYER

OUTSPOKEN

RESTLESS

PERCEPTIVE

SHADY

QUICK LEARNER

NERD

BUFF

DISTRACTED

CARING

JUDGMENTAL

BARBIE

FAILURE

LAID BACK

BIPOLAR

HAIRY

ANGRY

Lesson 2: Labels & Stereotypes

CALM

UNAPOLOGETIC

FOREIGN

COLOURFUL

INTROVERTED

HIGH STRUNG

TOO SENSITIVE
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Think, Pair, Share: Labelling Activity

Were you able to determine your label based on how others were interacting with
you?

How did you feel during this experience?

How did you feel interacting with others based on their labels?

Lesson 2: Labels & Stereotypes

HANDOUT 3
Portrait Anecdotes
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Jigsaw: Audio Stories

Ezra
How has the individual
been labelled by others?

How did and does the
individual self-label?

How has this person’s
label affected the
individual positively and
negatively?

How did the individual’s
story make you think
and/or feel?

Kara

Kris

Lesson 2: Labels & Stereotypes
TEACHER NOTES
Jigsaw: Audio Stories
Kara
How has the
individual been
labelled by
others?

How did and does
the individual selflabel?

How has this
person’s label
affected the
individual
positively and
negatively?

• Indian (classified by the
government)
• Not Canadian –
automatic separate
citizenship as she is a
Status Blood Tribe
Indian under the Indian
Act
• Aboriginal, Indigenous
Canadian

• Segregation of classes
at school
• Teachers mixed up her
name with another
female Indigenous
student (Annie)
• School program about
native traditions not in
line with what Kara knew
about her traditions and
culture
• Told to go home
• Now feels that Canada is
more immersed in
diversity and integration
instead of assimilation

Ezra

Kris

• Girl – born biologically
female
• Gay – in grade 9 but
had not come out
• HESHE

• Bigger guy, shaved
head, lots of tattoos, big
beard
• Not someone dealing
with mental health
issues

• Less than (took up less
space, talked less,
covered up with 4-5
hoodies)
• Trans masculine
(female born but
identifying as male)
• Not a girl
• Living outside binary
gender boxes
• Identifies more with
“He” than “She” but
“They” or “Them” fits
better
• In grade 9, had knife
held to neck
• Felt like an easy target
• Called slurs
• People often assume
gender as male/female
– would prefer
someone to say “that
person” instead of
“he/she”
• Now has a truer sense
of self by choosing not
to fit into gender boxes

• Broken
• Mental health issues
• Now - not broken but
different

• Dealing with mental
health issues resulted in
Kris being very short,
distant, not wanting to let
people in
• Wasn’t very nice, treated
people harshly
• Wasn’t good to himself
• Wanted to cry but
wouldn’t so it manifested
as anger
• People are surprised to
learn that he has mental
health issues
• People didn’t realize that
he was struggling
• After Kris has opened up
about his struggles,
many people have said
that they can relate
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Lesson 2: Exit Slip
1. What is the most interesting thing that you learnt about labels/labelling today?

2. Can you think of an example in your own life where a label that you have applied to
someone else, or a label that has been applied to you, has affected how you saw
someone else and treated them, or how they treated you?

3. Has the way you think/feel about labelling changed? Why or why not?

4. Do you think that it’s possible to let go of a label you have placed on yourself or
someone else? What might make this process challenging? Why might it be
worthwhile to do so?
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Portraits
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HANDOUT 2
Portrait Anecdotes
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TEACHER NOTES

Portrait and Portrait Anecdotes
Answer Key
Portrait
#
1

Deborah – Old Lady

2

Ezra – HESHE

3

Jacquot – Handsome

4

Journey – Just a Kid

5

Kara – Indian

6

Lien – Immigrant

7

Marijke – Mortal

8

Rory – HIV

9

Thomas – Special

Lesson 3: Labels & Stereotypes

HANDOUT 3

Jigsaw: Audio Stories

Ezra
How has the individual
been labelled by
others?

How did and does the
individual self-label?

How has this person’s
label affected the
individual positively and
negatively?

How did the individual’s
story make you think
and/or feel?

Kara

Kris
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HANDOUT 4
Critical Challenge: Audio Stories
Summarize your evidence for each of the criteria to determine the significance. Consider the evidence and
rate the significance, using the following scale:
4 (very significant) --- 3 (significant) --- 2 (somewhat significant) --- 1 (not significant)
How significant is the effect of the labelling that ______________ has experienced?
Criteria

Evidence

Prominence
Is this person’s
experience with labelling
commonplace in the
news and on social
media? How often do
you hear about this type
experience?

Rating
4
3
2
1
4

Lasting Nature
How long lasting do you
feel the effects of
labelling have been
and/or will continue to be
on the individual?

3
2
1
4

Magnitude
How deeply felt or
profound was the impact
of labelling on the
individual?

3
2
1
4

Scope of Impact
How widespread was
the impact of labelling on
the various aspects of
the individual’s life?

3
2
1
4

Revealing of the Times
How much does this
individual’s struggle with
labelling inform our
understanding of the
times we live in?

3
2
1
2

Adapted From: TC The Critical Thinking Consortium: T2T Tools for Thought – Consider Significance
https://tc2.ca/en/creative-collaborative-critical-thinking/resources/t4t-tools-for-thought/
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Critical Challenge: Class Summary

Criteria
Prominence

Lasting Nature

Magnitude

Scope of Impact

Revealing of the
Times

Ezra

Kara

Kris
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Lesson 3: Exit Slip

1.

What is an example of a label that has been applied to one of your peers or
someone you know? Do you feel that bias has played a role in this label? Why
or why not?

2.

What are some ways that biases against others can be challenged?
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Go To Your Post – Labels

SYRIAN
REFUGEE
NEW CANADIAN
CANADIAN
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TEACHER NOTES
Go To Your Post
Syrian

•
•
•
•
•
•

Refugee

•
•
•
•
•
•
•
•
•
•
•

New
Canadian

•
•
•
•
•
•
•

Canadian

•
•
•
•

Grew up in Zamalka, Syria a few km from the center of Damascus
Learned to love music in Syria; played the violin from an early age
Peaceful protests started in 2011, which escalated into violence
Heard gunshots and saw blood stains on the streets
Would have to hide in apartment avoiding the windows; a break in the
shooting would be an opportunity to go and get groceries
Gun casings littered the streets, bullet holes covered buildings, and then,
explosions started
People began to leave Zamalka
Abandoned home in Oct. 2012 – this is when Tarek became a refugee
First learned of the word refugee when he heard it on TV
Felt like a refugee, when left home in Zamalka
Although still living in Syria, couldn’t go back to home, job, see friends, or
walk safely on the streets
Eventually, fled Syria to Jordan to find safety; could not get residency in
Jordan and could not go back to Syria
Syrian children in Amman, Jordan often begging for money in the streets
with refugee status documents in their hands
So many Syrians around the world had become “people of nowhere”
They were stateless, homeless, desperate and could not escape the
label “refugee”
This was not just something that Tarek thought about himself or that
someone had told him he was
The government had stamped a piece of paper to solidify this part of his
new identity; this had become who he was
Arrived at the Calgary International Airport on April 24, 2017
This was about six years after the first unrest began where he lived in
Syria
After 18 hours on a plane, an immigration officer stamped a new
document; now a Permanent Resident in Canada
During first month in Canada, people didn’t call him a “Syrian Refugee”,
they called him a “New Canadian”
Walking around the streets of Calgary, he still felt the remains of his
journey to get here
He can’t pretend that it didn’t happen; he still feels the loud whispers of
his past
Maybe the labels that have been applied to him don’t need to be fully
erased; they are part of his story, legacy, and life
Maybe as he takes on a new label “Canadian”, he will still wear the old
label “refugee” proudly
In being Canadian, Tarek is now free to be a voice to other refugees
forced from their homes and from their countries just like he was
Tarek is now making a life for himself in Canada – where he lives, works,
and interacts with others
Canada is Tarek’s home now
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Lesson 4: Exit Slip
1. What is your/your group’s labelling precept?

2. What other precept did you connect with? What other precept had an
impact on you? Why?

3. Labels can have a huge effect on people. How can we be more aware of
our tendency to label and encourage others to do the same?

